The commitment to social justice is an essential feature of professional nursing practice (American Association of Colleges of Nursing, 2008) . Social justice involves critically evaluating major determinants of health, including an individual's personal attributes, acquired health behaviors, health care accessibility, as well as social, economic, and cultural resources and environments (Reutter & Kushner, 2010) .
Creating active learning experiences that incorporate social justice concepts in a variety of nursing courses, such as health assessment, may help students to develop the reflective, critical thinking skills required of professional nurses. This article describes how community assessment concepts and social justice principles were incorporated into a junior-level health assessment course.
Goals and Objectives
The overall objectives of the assignment were (a) to familiarize students to variables such as culture, health disparities, socioeconomic status, race, and spirituality (American Association of Colleges of Nursing, 2008), and (b) to expose students to a process called community assessment. Working in learning teams, student activities were structured in a manner that provided opportunities for clarifi cation of personal attitudes and beliefs, as well as application of social determinants of health concepts.
Community Assessment Assignment
Students prepared for the assignment by completing selected readings and the Social Responsibility Inventory (http:// cart.rmcdenver.com/instruments/social_ responsibility.pdf), which was used with permission. In small groups, students refl ected on responses to questions such as, "I make quick judgments about homeless people" and "Most misfortunes that occur to people are frequently the result of circumstances beyond their control."
Students then moved to the community assessment portion of the activity. The geographical location chosen was a neighborhood located within walking distance from the university. Students were placed in either a community walking group or a statistics-gathering group.
Both groups received open-ended questions designed to guide them through the assessment process. After the datagathering process was complete, students from the walking group pooled their responses with students in the statisticsgathering group.
Using their pooled response data and following a case-based approach, each student wrote a two-page application paper. The case study, written by the author, involved a young family with specifi c needs (no insurance, income below poverty level, school-age children with chronic health care needs, and reliance on public transportation) who was potentially moving to the neighborhood recently explored. Case study questions included: "Do you see evidence of health care services available to ethnic minorities, low income, children, or other vulnerable populations?" "What schools are in the area?" "How many of the children attending public schools qualify for free or reduced cost school lunches?" "What social support and community services are available?"
Results
Student response to this activity has been overwhelmingly positive. Many students reported that learning about social justice and social determinants of health through refl ection and immersion provides a much richer learning experience than the traditional classroom-lecture format. Students better understand (a) how attitudes and beliefs have the potential to create health inequities and (b) that the environment in which people live, learn, work, play, and worship has the potential to affect a wide range of health and quality-of-life outcomes (Reutter & Kushner, 2010 ; U.S. Department of Health and Human Services, 2013) .
